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Abstract  

Postgraduate education includes a special dimension of the educational process. Developments 

worldwide are increasing the interest in postgraduate education. The purpose of this research is 

to examine postgraduate education as a transformational tool. The research addresses the 

postgraduate’s master’s phase. The research was conducted using a qualitative research method 

and a case study design. Three themes were reached based on the research. These are the 

perception of postgraduate education, the effects of postgraduate education, and the experiences 

during the postgraduate education process. The place of the academic staff in the process comes 

to the forefront in the research.  
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Introduction 

Education aims to change and transform people in terms of knowledge, skills and attitudes. One 

of the steps in the process for education to reach the targeted point is postgraduate education. 

Postgraduate education refers to an educational process that students receive optionally after their 

undergraduate studies, taking into account certain conditions. It is also considered the starting point 

of a professional career and is seen as a key to continuous development (Holm, 2002). Since the 

mid-1970s, there has been a rapid increase in demands for postgraduate education due to the need 

for scientists. This has allowed scientists to take on a greater role in research, to be included in the 

academic community and to realize their ideals (Sarrico, 2022). This structure has brought 

scientists from different disciplines together, making it easier to solve problems (Lecocq & 

Keukeleire, 2023) and providing the necessary capabilities for universities' research efficiency 

(Aitkenhead, 2002). 

Postgraduate education is indispensable for institutions to achieve preset goals and achieve the 

best results they are interested in (Simbolon et al. 2023). Basically, postgraduate education is 

necessary for a professional life that is inquisitive and where students can reflect themselves (Ly, 

2023). Because postgraduate education increases the competitiveness of universities by supporting 

lifelong learning and in this respect, it functions as the invisible, hidden power of education 

(Salama & Hinton, 2023; Krasiński et al., 2023). Students are involved in this process for various 

purposes. Students desire a profession that they can be satisfied with in line with their interests. 

For that, they need the required skills to manage their profession and career (Arıkan, 2022); a 

transitional stage for a career (Angel et al., 2008); the desire to gain respect in the society, to 

develop in the field (Aydemir & Çam, 2015); employment and career-oriented concerns (Cook et 

al., 2021). The objectives include obtaining up-to-date information and ensuring that students are 

equipped with the latest information, acquiring knowledge in a reliable way, monitoring the 

educational process, and providing motivation for academic work (Joiner et al., 2021; Lindsay, et 

al., 2002). In order to achieve the stated objectives, a structure based on equal opportunities and 

success should be established (Kearney, 2008); academic-student interaction and communication 

should be enhanced in postgraduate education. The level of interaction also affects the quality of 

education and the motivation levels of the parties (Bağrıacık-Yılmaz et al., 2017). The lack of 

effective communication, which affects the quality of education, causes problems at all stages of 

postgraduate education from student selection to the thesis stage (Hallett, 2010). In overcoming 

those problems, both administrative and educational solutions should be produced (Dilci, 2019), 

relevant academics should mentor students, develop a research culture, and an understanding of 

working together for more qualified studies (Pillai et al., 2015). In addition, the teaching styles of 

academics should be reviewed. Students should be supported in academic writing. The level of 

communication should be increased and academic studies with more intense interaction included 

(Xuemi & Wenzhong, 2019). Finally, the the process of education should be supervised through 

which whether students have acquired current approaches and how they direct the education 

process should be checked (McCallin & Nayar, 2012). 
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Postgraduate Education in Türkiye 

Postgraduate education in Türkiye is carried out by the Council of Higher Education (CoHE). 

Postgraduate education in Türkiye is defined by CoHE as “Postgraduate: It includes master's and 

doctorate degrees, as well as specialization and artistic competency training in medicine, 

dentistry, pharmacy and veterinary medicine” (CoHE, 1981). Based on this, some universities also 

define postgraduate education within their own structure. Istanbul University-Cerrahpaşa 

Postgraduate Education and Training Regulation explains postgraduate education as follows: 

“ARTICLE 5 – (1) Postgraduate education consists of thesis master’s, non-thesis master’s and 

doctoral programs (Istanbul University-Cerrahpaşa, 2018). In addition, in the 12th Development 

Plan prepared by the Strategy and Budget Department [SBD], there are articles that emphasize and 

encourage postgraduate education and promote employment with postgraduate degrees. Especially 

“228…However, considering the number of students graduating from master’s and doctoral 

programs, encouraging postgraduate education is important.” and 518.1. “Higher education 

programs will be compatible with newly developing technologies, and the employment of 

personnel with postgraduate degrees in these fields will be increased” (SBD, 2024) are important 

in terms of graduate education becoming a state policy. 

Research on the structure of postgraduate education in Türkiye reveals various needs. Türkiye 

needs a distinguished, research-capable, and sufficient graduate education structure in terms of 

quality and quantity. However, there are problems in postgraduate education in Türkiye. These 

problems come in forms of quality, ethics, and structural deficiencies in research and practice 

(Günay, 2018; Karaduman, 2018). 

Postgraduate education has different effects on students: It fosters an effective learning 

environment providing a strong institutional culture to student success (Öztürk et al., 2024; Tu et 

al., 2024); being necessary for sustainable development (Nketsia & Opoku, 2024). In addition to 

its positive effects such as contributing to being a good academician (Bruce & Phetlhu, 2024); 

contributing to innovations in education, providing access to necessary funds and contributing to 

the inclusive nature of education (Akingbade et al., 2024), it also has negative effects such as not 

contributing to sufficient development (Hewlett et al., 2014); and bringing disappointments due to 

not being able to reach the expected educational content and environment (Karaduman, 2018). In 

addition to the results of these studies, we intend to reveal the effects of postgraduate education in 

more detail and to reveal the change about which these effects brought. In order to understand the 

changes in postgraduate education, it is necessary to observe the statistics presented in Graph 1. 
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Source: https://istatistik.yok.gov.tr/ 

Graph 1. Number of students receiving higher education in Türkiye 

 

According to Graph 1, the number of students in higher education in the Turkish education system 

is 7,081,289 according to the 2023-2024 higher education statistics. 518,492 of these are graduate 

students. The ratio of the number of graduate students to the total number of students is 

approximately 7 %.  

Because publications in higher education in the international literature focus on the undergraduate 

part (Blumenfield & Nerad, 2012), the effects of postgraduate education and its reflections in other 

countries should be studied (Angel et al., 2008). However, since postgraduate education is the 

educational stage aimed at using cognitive skills at the highest level and building the future, it 

should be examined in terms of its effects in different countries. Because postgraduate education 

has a structure based on technology, the environment and possible future developments, ethics and 

critical thinking (Acevedo-Duque, 2023). From this perspective, in Australia (Cook et al., 2021), 

China (Xuemi & Wenzhong, 2019); the effects of postgraduate education on students in Ghana 

(Hewlett et al., 2014), South Africa (Bruce & Phetlhu, (2024), India (Pillai et al., 2015), England 

(Angel et al., 2008); Latin America and Spain (Acevedo-Duque, 2023), Nigeria (Akingbade et al., 

2024), New Zealand (McCallin & Nayar, 2012) have been examined from the perspective of 

experiences. However, with the present research, we intend to reveal both the postgraduate 

education process in Türkiye and the role of the effects of postgraduate education in building the 

future. We expect the current research to contribute to the literature in terms of understanding both 

the effects of postgraduate education and its reflections in Türkiye and to guide policymakers. The 

aim of this research is to examine postgraduate education as a tool for transformation. Based on 

this purpose, the answers to the following questions will be sought: 

What does postgraduate education mean to students? 

How does postgraduate education affect students? 
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From which aspects does postgraduate education develop the students? 

 

Method 

The qualitative research method was used in the study to understand and systematically present 

the participants' experiences on the subject (Creswell 2016; Merriam, 2015). Since the aim of the 

study was to question the participants' experiences during a certain period of their postgraduate 

education, a case study was preferred. A case study is based on an intensive and detailed analysis 

of one or more situations (Christensen et al., 2015). 

 

Study Group 

Information about the participants in the study is provided in Table 1. 

 

Table 1. Participants' information 
Code Name  Branch (Undergraduate)  Branch (Postgraduate)  Profession 

P1 Mathematics  Educational Administration  Teacher 

P2 Turkish Language and 

Literature  

Educational Sciences  Teacher 

P3 Painting Business Teaching  Medical Illustration Teacher 

P4 Business  Business Management  Public Official 

P5 Mathematics  Mathematics Education  Teacher 

P6 Psychological Counseling and 

Guidance  

Psychological Counseling and 

Guidance  

Teacher 

P7 Turkish Language Teaching  Turkish Language Education Teacher 

P8 Physics  Nuclear Physics  Health Physicist 

P9 Faculty of Theology  Religious Education  Public Official 

P10 Faculty of Theology  Religious Education  Public Official 

P11 Faculty of Theology  Kalam Public Official 

P12 Physical Education  Teaching Sports Physiology  Teacher 

P13 Classroom Teaching Educational Administration Teacher 
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P14 Preschool Education Teaching Advertising and Brand 

Communication 

Teacher 

P15 Business  Management and Organization  Academician 

P16 Nursing  Nursing Fundamentals  Academician 

P17 Faculty of Theology  History of Religions Teacher 

According to Table 1, 17 graduates of postgraduate education participated in the study. The 

majority of the participants graduated from the faculty of education and the faculty of theology at 

the undergraduate level. Postgraduate education branches are generally related to the relevant 

undergraduate education. Those who work as teachers and academicians constitute the majority. 

Since the participants of the study graduated from different faculties/departments/institutes, 

maximum diversity was used; since the students who were contacted at various meetings and 

events participated, convenience sampling was used. Miles and Huberman (2015) state that 

convenience sampling can be preferred due to the convenience it brings in terms of time, money 

and flexibility. Maximum diversity is an approach based on selecting different situations and using 

them in the study (Christensen et al., 2015). 

 

Data Collection Process 

Data was collected through a semi-structured interview form. The interview form consists of two 

parts. The first part includes demographic information of the participants (branch in undergraduate 

education, branch and duty in graduate education). In the second part, 6 main and 8 probe questions 

were asked about the research topic. The questions are aimed at understanding students' 

perceptions of postgraduate education, their experiences during the process, and how postgraduate 

education affects their lives. 

 

Data Analysis 

A descriptive analysis approach was adopted in order to reflect the participants' views in the 

research. Descriptive analysis requires the inclusion of the participants' views in the research 

(Yıldırım & Şimşek, 2011). In this context, the researchers directly quoted the views that were 

relevant to the subject and included them in the research report. The researchers also conducted 

content analysis in order to obtain systematic and in-depth meanings based on the views. Content 

analysis is a type of analysis aimed at transferring data to the reader in a meaningful and systematic 

way (Krippendorff, 2004). The researchers expressed the results of the content analysis in the 

findings and comments section (Tables 1-3).  
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Validity and Reliability Strategies 

In terms of the validity and reliability of the research, 4 of the strategies specified by Merraim 

(2015) and Yıldırım and Şimşek (2011) were used. 

These are: i) Participant verification: After the data was analyzed, it was sent back to the 

participants. Confirmation was received from the participants to form the basis of the analysis. 

ii) Ensuring sufficient participation in the research: When the data started to be repeated in the 

research, the interviews were terminated after 17 interviews. 

iii) Supervision: The data was shared with two academics who were not involved in the research 

process and the evaluation process regarding the theme category code processes was reviewed. 

iv) Expert review: The opinions of two academics who have worked in the field from the subject 

of the research to the presentation of the final report and who have used qualitative research in 

their studies were consulted. The research report was reviewed by taking their feedback into 

consideration. 

 

Ethics in Study 

The researchers conducted the research after obtaining institutional (2025/197) and individual 

permissions. In the research, code names (P 1, P 2, …) were used instead of the real names of the 

participants. 
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Findings and Comments 

As a result of the research, 3 themes were reached. These are the perception of postgraduate 

education, the effects of postgraduate education and the experiences during the postgraduate 

education process (Table 2). 

 

Table 2.  Perception of postgraduate education 

 

According to Table 2, the researchers reached 3 categories and 13 codes in theme 1. The reasons 

for the participants' preference for postgraduate education shape their expectations from 

postgraduate education and the meaning they attribute to postgraduate education. Postgraduate 

education draws attention as an experience that the participants consider important in terms of its 

impact on both themselves and their environment. 

 

Theme 1: Perception of Postgraduate Education 

 3 categories and 13 codes were reached in this theme, which was reached based on the research 

data (Table 1). The reasons for the preference of the first category, postgraduate education, indicate 

6 codes. The most frequently mentioned of these codes is that postgraduate education is preferred 

due to personal development. The participants state that postgraduate education will contribute to 

their development in their fields. The current situation indicates that there is a connection between 

being willing to develop and good education. The participants' desire to specialize in the field is 

among the reasons they prefer postgraduate education. The belief that the education received in 

line with the development in the field will contribute to their specialization is dominant in the 

opinions. Another reason in the context of postgraduate education is to update what they have 

acquired based on their previous studies and thus become sufficient and competent. In this way, 

the need to be useful both for their own careers and for society is felt. Participants also consider 

postgraduate education as an opportunity that will open their path. They also value the opportunity 

to pursue an academic career among the benefits of education. Participants also state academic 

research methods and skills as an important dimension and reason for their development and 

Theme Category Code 

 

 

 

 

 

 

Perception of Postgraduate 

Education 

 

 

 

 

Reason for preference  

 

Development 

Specialization 

Maintaining professional 

competence 

Making an academic career 

Acquiring research skills 

Desire to be useful 

 

Comparison with undergraduate 

education 

More detailed and specific study 

Providing an academic study 

environment 

A more productive and developing 

study 

 

 

Expectation  

An academic future thought 

Developing oneself in the field 

Professional contribution 

Contribution to the environment 
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academic careers. Participants believe that postgraduate education should contribute both to 

themselves and the society. In this way, they think that the studies to be conducted will be 

meaningful. Some of the participants' views on the subject are as follows: 
P 1: "The reason I prefer postgraduate education is to improve myself and advance more." 

P 2: "I want to specialize in teaching." 

P 5: "...and I decided to pursue postgraduate education because I thought it could teach an individual 

how to obtain information. 

P 8: "At the end, to be able to pursue an academic career in this field and advance my position." 

P 11: "...to be an individual who really can read scientific data..." 

Participants compare undergraduate education and graduate education based on 3 points. 

Participants have adopted the idea of receiving a graduate education after undergraduate education 

as the main point in order to go through a more special and intensive study regarding academic 

life. They have adopted the idea that it is necessary to turn to graduate education in order to 

specialize in the field and reach better levels. There is an opinion that the education received will 

directly affect both their perspectives and development. Some of the participants' views on the 

subject are as follows: 
P 1: "The difference between graduate education and undergraduate education is that it is more detailed 

and exploratory, and at the same time, it creates more awareness in academic terms."  

P 8: "The difference between undergraduate education and undergraduate education is that I specialize 

specifically in a field and I know and do my job."  

Participants expect the education received to have an impact on the environment, starting from the 

participants themselves. They have expectations from the education received both for their own 

future and for society. Individual, professional and social impact expectations are reflected in the 

opinions as a whole. Thus, graduate education has an important place in their future planning. It is 

also understood from the views that the effect will/should spread over time. Some of the 

participants' views on the subject are as follows: 
P 4: “Finding areas where it is easy to find a job, having the opportunity to advance in their professions, 

developing leadership skills, contributing to academic life, developing student-institution and student-

academic relations, and finding opportunities to earn a good income are among our expectations. 

P 10: “Your expectations are to learn how to do academic research, to gain the ability to examine a 

subject in depth. Especially to learn how education can be provided more efficiently and effectively. To 

transfer the principle of lifelong learning to my life. I think it will contribute positively to my 

professional life. I think it will provide the opportunity to develop my social circle.” 

This theme reveals that participants are eager to pursue postgraduate education. Their 

motivation stems from three fundamental factors: preference, comparison, and expectation. 

The desire to benefit both themselves and those around them is paramount. Furthermore, the 

feedback suggests that the training provided to the participants motivates them both 

personally and professionally. 
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Theme 2: Effects of Postgraduate Education 

This theme consists of 2 categories and 8 codes (Table 3). 

 

Table 3. Effects of postgraduate education 

According to Table 3, researchers have reached 2 categories and 8 codes. Postgraduate education 

has an effect that expands from the individual to the environment. Individual effects direct the 

professional ones. 

Participants pinpoint both individual and professional effects of postgraduate education. 

Development comes to the forefront both individually and professionally. Postgraduate education 

has both individual and professional effects on individuals. Individual effects are reflected in a 

development-oriented manner. Achieving development makes individuals happy and has a 

positive impact on their relationships. Individual and professional effects are seen as intertwined. 

Some of the participants' views on the subject are as follows: 
P 6: “It has added and continues to add a vision and perspective to me. I gain more information with the 

papers I read. I make more contributions to my field. It makes me feel good to see myself as someone 

who has a master's degree individually. I feel more confident.” 

P 7: “My world of thought has developed since I read a lot of books and papers individually. My 

perspective on the profession has changed. I have been involved in many cultural environments and 

professional conversations. I have enjoyed it very much.” 

The professional effects of postgraduate education have environmental effects stemming from the 

concept of development. Professional effects are associated with career. It also benefits the 

individual professionally. In terms of profession, it has reflections such as providing innovative 

solutions in the execution of work and enabling solution-oriented work with colleagues. 

Experiences can provide satisfaction to participants in social and psychological terms. Some of the 

participants' views on the subject are as follows: 
P 8: “In terms of profession, it is to follow the innovations and developments in the field I work in and 

to gain the ability to determine which field I will focus on in my work. I want to develop the work in 

the institution I work in, in parallel with the developments in the world and to be involved in academic 

studies in this context.” 

P 9: “I think that I can guide my colleagues with whom I work and that my experiences will be enriched 

by being kneaded with academic knowledge.” 

This theme reveals that participants acknowledge the dual impact of postgraduate education. 

It's understood that the effects of postgraduate education are desired, expected, and have 

repercussions. Participants' views emphasize the importance of both continuing their 

learning and ensuring that their colleagues also pursue postgraduate education. 

 

Theme  Category  Code 

 

 

Effects of Postgraduate 

Education 

 

 

 

Individual effects  

Providing development 

Providing socialization 

Gaining a new perspective 

Providing happiness 

Providing information 

Professional Effects  Career planning 

Providing professional 

development 

Providing vocational 

guidance 
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Theme 3: Experiences During Postgraduate Education 

This theme consists of 2 categories and 4 codes (Table 4). 

 

Table 4. Experiences during postgraduate education 

According to Table 4, the researchers reached 2 categories and 4 codes. The participants 

experience both convenience and difficulties during the process. The influence of academicians is 

decisive in postgraduate education. 

Participants emphasize the difficulties of the postgraduate education process. Academicians can 

have a two-way effect on the process. Participants evaluate the process to the extent that they 

receive support from academicians. Participants can benefit more from the education in a process 

where communication is good and learning is experienced effectively. The level of motivation 

increases to the extent that the benefit is received. Another situation that affects motivation is the 

participants' access to and participation in the course. Online education is preferred by the 

participants because it facilitates access to the course. Some of the participants' views on the 

subject are as follows: 
P 13: “The greatest convenience I experienced during the graduate education process is the support my 

advisor provided during my potential and thesis work process. …I always wished for distance education 

throughout the process.” 

P 17: “Preparing yourself for graduate education in undergraduate education and staying close to the 

instructor for this purpose makes the process easier.” 

The lack of sufficient interest and support from academics makes the process difficult for 

participants. In addition, managing the education process while working is seen as a cause of 

difficulty for the participants. Wanting to meet the expectations of both work and educational life 

at the same time is a hardship for participants. However, despite the difficulties, the fact that they 

do not tend to break away from the education process makes the education they receive more 

meaningful. Some of the participants' opinions on the subject are as follows: 
P 10: “The difficulties are that I continue my postgraduate education along with my professional life. I 

neglect my family because I have to work in the evenings.” 

P 16: “The difficulties are; during my postgraduate education, especially working at another institution, 

it was quite tiring for me to attend classes. During my doctoral education, going to another city for 

education was quite a tiring period. Not getting enough support from academic advisors during these 

processes was quite challenging in certain matters.” 

This theme highlights the factors that influence the graduate education process. It's clear that 

academics have a significant impact on the process. It's clear that graduate education cannot be 

considered in isolation from existing circumstances. 

 

 

 

 

Theme Category Code 

 

 

 

Experiences During 

Postgraduate Education 

 

 

Facilities  

Academician influence 

Online education 

opportunity 

 

Difficulties  

 

Academician influence 

Receiving education while 

working 
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Conclusion 

In the present study, conducted using qualitative research methods, aiming to examine 

postgraduate education as a transformation tool, we reached the following conclusions: 

Postgraduate education is seen as a type of program focused on development and specialization in 

the field. For development and specialization in the field, it is necessary to conduct academic 

studies of a certain nature and for a longer period of time. It is understood that the education 

received will benefit the individual, starting from himself/herself, his/her profession, environment 

and society. Postgraduate education aims for a more optional and special framework compared to 

undergraduate education. Although the expectation is basically academic-oriented, an 

understanding that also takes the environment into consideration is emphasized. 

Postgraduate education has an individual and professional impact. Both sides are inseparable and 

complementary to each other. The psychological and social dimensions of individual effects come 

to the fore. The situation before and after the education is considered important. Gaining the ability 

to look at events from a different perspective is considered valuable. The understanding of being 

able to look at events from a different window contributes to the development of professional skills 

and making the application more efficient. 

The difficult aspect of what is experienced during the process is felt more. In particular, the 

communication status with academics directs the process. The way education is received stands 

out as a determining factor. It is expected that the distance education approach that technology 

offers to education will be used more. In face-to-face education, the dilemma between work and 

education can be challenging for students. Both work and education can lead to physical and 

mental difficulties. What happens during the process directly affects the level of interest and the 

motivation. 

 

Discussion 

Postgraduate education is seen as a program focused on specialization and development. Students 

apply for a postgraduate education for the acquisition of research skills and pedagogical formation 

training. Postgraduate education is considered necessary as a requirement of dynamic and lifelong 

learning (Ly, 2023). Although extraordinary universal difficulties, such as the COVID-19 

pandemic, have deeply affected higher education systems, the postgraduate education process has 

maintained its importance (Peters et al., 2022). The basis of this situation is that universities 

consider graduate education as a tool for internationalization, interdisciplinary collaboration, and 

research-oriented learning, rather than merely an academic qualification (Blumenfeld & Nerad, 

2012; Marginson, 2020). The contribution of postgraduate education to global knowledge 

production, its role in the development of innovative policies, and its potential impact on social 

transformation processes show the importance of the education received (Acevedo-Duque, 2023; 

Kearney, 2008; Walker et al., 2008). Moreover, the increasing need for qualified human resources 

with the transition to a knowledge economy has made postgraduate education a strategic priority 

(Altbach, Reisberg & Rumbley, 2009). In order to provide students with a research culture, the 

necessary attitudes, behaviors and skills need to be developed systematically. The effectiveness of 

this process largely depends on the guidance of academics and the encouragement of a research-

oriented approach in students (Shaukat et al., 2014). In addition, the transfer of methodological 

knowledge through interaction and the support of teachers' research competencies are also critical 
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to the success of this process (Görgülü Arı & Arslan, 2020). According to Singh (2024), the role 

of teachers has gone beyond traditional knowledge transfer and has begun to become more 

complex. Today's teachers are expected to be professionals who constantly evaluate, reflect on and 

improve their teaching practices, and care about their professional development. In addition, 

clearly defined roles and a strong coordination network should be established among academic 

members (Madondo & Leuta, 2024). In this context, clarifying inter-institutional relations and 

coordination processes will increase the feasibility and sustainability of strategic collaborations 

between universities and the relevant industries (Perkmann et al., 2015). Among the strategies that 

can be used are hiring sector employees as guest lecturers, conducting joint research projects, 

contributing to academic publications and organizing international exchange programs (Etzkowitz 

& Leydesdorff, 2000; Mutangadura et al., 2024); integrating new technologies into education and 

research processes during the digitalization process (Mitchell, 2020) and conducting 

interdisciplinary research (Zou & Zhang, 2022). The relevant literature overlaps with the current 

research in terms of understanding the role of academics in postgraduate education. However, the 

current research is significant in that it shows that individual and environmental factors are also 

effective in postgraduate education.  

Development and specialization affect different aspects such as the quality of the education 

(Öztürk et al., 2024); contribution to success and effective learning (Tu et al., 2024); contribution 

to the academic future (Bruce & Phetlhu, 2024; Deci & Ryan, 2000); formation of an 

understanding of innovation in education (Akingbade et al., 2024; Maity & Deroy, 2024). For this, 

the academician providing education with up-to-date, reliable information and approaches will 

also increase the motivation of students in their understanding of education. The instructor should 

be a role model for students with their own research for an effective teaching process (Lindsay et 

al., 2002). In addition, teams where research skills can be developed should be formed and the 

inclusion of graduate students in the process should be encouraged (Pillai et al., 2015). However, 

in addition to the stated positive effects of graduate education, there are also negative effects based 

on what is experienced in the process. Students' perception that postgraduate education does not 

provide sufficient support for career and employment (Cook et al., 2021); students generally 

participating in postgraduate studies without having sufficient knowledge about research methods 

and academic processes (Mncina et al., 2024); and a decrease in their sense of trust in academics 

(Jordan & Gray, 2012) can be given as examples of the negativities experienced in postgraduate 

education. The relevant literature, as in the current study, shows that postgraduate education will 

contribute to the development and specialization of the individual. In addition, the current study 

overlaps with the relevant literature in terms of the negativities experienced in the context of the 

quality of education in postgraduate education. However, the current study is significant in that it 

brings to the agenda the negativities brought about by the individual and professional conditions 

experienced in postgraduate education. 
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Suggestions 

The following suggestions can be made based on the research: 

• Since expectations from postgraduate education are different than undergraduate education, 

academic and administrative measures should be taken to encourage postgraduate education. Thus, 

the desire and motivation of future generations to receive postgraduate education should be 

increased thanks to the differentiation between those who received education and those who did 

not. 

• Applications should be implemented where those who received postgraduate education can 

reflect the experience and knowledge they have gained more into their professional lives. Thus, 

the education received should be made more meaningful. 

• Since the role of the academician is a key point in educational life, institutional measures should 

be taken to strengthen the bond between the teacher and the student. 

• Legal regulations should be made to help students establish a balance between education and 

work. For this, coordination between institutions should be ensured and students should be 

encouraged to receive postgraduate education. 

• Since the current research focuses on the first step of postgraduate education, the master's degree, 

research should be conducted at the doctoral level and the results should be compared. Thus, the 

postgraduate education process can be revealed in all its aspects. 

• The subject should be researched using different research methods. Thus, the differences in the 

postgraduate education process should be understood. 
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