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Abstract 

This paper discusses the integration that needs to be made in the United Nations (UN) and African Union 
(AU) agendas for the promotion of effective quality education. This work seeks to prove that close 
cooperation between the organizations can result in sustainable development and social equity with the 
help of education. The manuscript uses the literature review methodology to analyze existing studies, 
reports, and policy documents related to the educational initiatives of the UN and AU. This is a general 
synthesis of information available concerning the effectiveness of the initiatives and their promise for 
addressing some of the challenges to education found in Africa.The study finds that a coherent approach 
by the UN and AU can enhance resource mobilization and stakeholder coordination. In collaboration, 
these organizations will be in a position to develop policies responsive to specific educational needs of 
the African nations. The study, too, engages some of the key barriers to improvement in education, such 
as funding gaps, inadequate infrastructure, and sociocultural barriers across different regions. It calls for 
the concoction of an effective strategy with which to handle these challenges, using examples of 
successfully implemented projects as pathfinders of best practices. This article identifies that 
accountability through monitoring and evaluation will further improve initiatives on education. To this 
end, the paper calls for sustained efforts to harmonize UN and AU agendas toward the improvement of 
better education outcomes across the continent.The paper targets the reinstitution of a new look into 
quality education as it drives individual and societal development; it therefore proposes a new 
collaborative framework between the UN and the AU, laying emphasis on urgent need for innovative 
educational practices as a panacea to secure a brighter future for Africa. 
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Introduction 

The United Nations (UN) 2030 agenda for Sustainable Development is a universal appeal 

to action against poverty, protection of the planet, and ensuring prosperity for all (Urbina-

Ferretjans, 2019).  All 193 UN member states adopted it in September 2015 (Monteleone, 2019).  

At the very core of the agenda is a set of 17 SDGs that jointly offer a common vision for peace 

and prosperity for people and the planet (Sarangi, 2019). Of these, Goal 4 addresses the urgent 

need to ensure inclusive and equitable quality education and promote lifelong learning 

opportunities for all (Smith, et al., 2020). This goal indicates that education is not only a basic right 

of every human being but also an important facilitator of sustainable development (Glavič, 2020). 

This agenda requires significant enhancements in the access to quality education, wherein specific 

targets have been aimed at different educational levels, starting from early childhood to higher 

education (Kioupi, & Voulvoulis, 2019). 

One such strategic framework that is meant to culminate in the transformation of Africa 

into a global powerhouse is the African Union (AU) Agenda 2063 (Tella, 2018).  It was launched 

in 2015 with the aim of having a united, prosperous, and peaceful Africa, driven by its active 

citizens and as a dynamic force within the international arena (Joshua, & Olanrewaju, 2017).  In 

basic form, it has been anchored to seven aspirations, where Aspiration 1 highlights a high standard 

of living, quality of life, and well-being among all citizens (DeGhetto, et al., 2016). Given the 

critical role they play in unleashing human capital and, in turn unleashing economic growth, this 

ambition is central to education and skills development (Jayawarna, et al., 2014). This agenda aims 

at aligning the development trajectory of Africa to global initiatives such as the UN 2030 Agenda; 

it actually reiterates the interlinkage of educational goals across the two frameworks (Agbedahin, 

2019). 

The UN and the AU have long been pivotal in promoting quality education globally, 

focusing on practical initiatives to address educational disparities (Ramaswamy, et al., 2021; 

Africa Union, 2014). The UN's Sustainable Development Goal 4 emphasizes inclusive and 

equitable quality education, leading to initiatives like the Global Education First Initiative and the 

Education Cannot Wait fund, which aim to provide education in emergencies and support 

marginalized communities (McGreal, 2017). Similarly, the AU's Agenda 2063 highlights 

education as a key driver for development, promoting initiatives like the Continental Education 

Strategy for Africa, which seeks to enhance educational quality and relevance across member 

states (Tanyu, 2024). Both organizations collaborate with governments, NGOs, and local 

communities to implement programs that foster access to quality education, improve teaching 

standards, and promote lifelong learning opportunities, ultimately striving to empower individuals 

and strengthen societies through education (Wals, 2012; Tanyu, 2024). 

Quality education is a sine qua non for sustainable development, since it remains one of 

the most powerful levers for attaining economic growth, social equity, and environmental viability 

(ORADI, 2019). It empowers individuals to enhance their capabilities and exercise their rights, 

thus playing a very significant role in societal development (Bayeh, 2016). Access to quality 
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education will promote the reduction of inequalities, improvement of health, and assurance of 

active citizenship (Nogueiro, & Saraiva, 2023).  Moreover, education cannot be replaced when it 

comes to very important challenges facing the world today, such as climate change, since the 

provision of knowledge and skills is needed to develop sustainable solutions (Bereiter, 2002). 

Quality education is especially vital in Africa, where educational disparities abound, for breaking 

poverty chains and enabling communities to prosper (Vincent & Enyindah, 2022). 

A critical review of the literature in terms of implications of UN 2030 and AU 2063 

Agendas as touching on Quality Education reveals a number of serious gaps: most studies look at 

either one of these two agendas; there is an absence of comparative analyses underlining synergies 

and possible conflicts between the two agendas. Additionally, limited attention is paid to the 

variability in implementation across different regions and to the importance of interdisciplinary 

approaches that recognize the interlinkages of education with health and technology. Moreover, 

few longitudinal studies trace progress through time; little attention has been paid to the voices of 

stakeholders, like teachers and learners. Apart from this, inconsistent measurement of what 

constitutes quality education, or indeed how global events and technological integration serve as 

drivers of or barriers to change, has taken place. It is in addressing these gaps that there would be 

a needed nuanced understanding of how these agendas could usefully serve to improve quality 

education in Africa. 

Purpose and Scope   

This literature review revisited implications of the UN 2030 Agenda and the AU Agenda 

2063 on quality education, interlinking both and showing challenges in implementation. The 

review therefore aimed to draw on best practices, policy frameworks, and innovative approaches 

towards the realization of quality education in Africa. It will therefore combine various 

perspectives of policy thinkers, educators, and researchers for an in-depth look at the present 

situation. The review, hence, identifies the scope of alignment and makes worthwhile contributions 

to stakeholders in education and development by looking at these global and regional agendas, 

highlighting the value and place of quality education in realizing the SDGs in Africa. 

 

Methodology 

Research Design 

This is primarily a narrative literature review in which a synthesis of existing research and 

theoretical approaches is explored for what best captures the implications of the UN 2030 Agenda 

and the AU Agenda 2063 for quality education. In this sense, it allows the exploration of diverse 

standpoints on the subject of study more profoundly. Qualitative data are combined in an attempt 

to highlight key trends, gaps, and best practices in the field. 

 

Data Sources 
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This literature review, therefore, synthesizes evidence from a wide array of sources-from 

peer-reviewed academic journals, books written by experts in the field of education and 

development, and relevant international organizations' reports, including UN and AU’s reports, 

among others. Also, policy documents are included from national governments and even from 

educational institutions to set the theoretical frameworks in a practical context. Results were 

searched using Google Scholar, a search tool offering access to millions of scholarly articles and 

citations; JSTOR, a digital library for access to historical and current academic journals; ERIC, or 

the Education Resources Information Center, a database of educational-related research and 

reports; and Scopus and Web of Science for citation analysis and high-impact research articles. 

 

Inclusion and Exclusion Criteria 

The paper only reviews literature within the last two decades for relevance worth 

considering toward present discussions of the UN and AU agendas. Second, it limits the review to 

literature that explicitly focuses on quality education in regard to the UN 2030 Agenda and AU 

Agenda 2063. This includes both policy frameworks on education strategies and empirical studies 

on the impact of the two agendas on educational outcomes in Africa. 

 

Data Analysis Methods 

A thematic analysis approach will be employed for identifying, analyzing, and reporting 

patterns (themes) in the literature through coding for the extraction of key themes in relation to 

implications for access, equity, relevance of curriculum, and stakeholder engagement in quality 

education from UN and AU agendas. After analyzing this, the results from different studies will 

be synthesized to give an overall view of the status of research on areas of consensus, 

contradictions, gaps in literature, and also provide insight into how quality education can be 

promoted effectively under the frameworks of UN and AU agendas. 

 

Theoretical Framework of the Article 

Linking Education with Sustainable Development 

The key concepts of the theoretical frameworks showing the link between education and 

sustainable development highlighted in both the UN 2030 Agenda and AU Agenda 2063 are bound 

together by a few important theories. One such concept is human capital theory, which states that 

education fuels economic growth-a precept agreed to by the AU through its call for skilled labor 

to transform Africa's economy (Ndikumana, 2015). The Capabilities Approach empowers the 

individual through education to be more capable in contributing to sustainable development; a goal 

also shared by the AU in promoting individual agency and community empowerment (Fukuda & 

Cid, 2019). In both agendas, there has been incorporation of a Social Justice Framework, while 

the UN has pursued an address of inequalities through the inclusion of education (Francis, et al., 

2017), the AU has emphasized equity in quality education access, but with particular focus on 

female and underrepresented populations (Salmi, & Bassett, 2014). Also, the SDGs are a more 
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expansive framework which link education with wider development goals, and the AU closely 

aligned its goals with the SDGs (Allen, et al., 2019). The emphasis is thereby specifically laid on 

education being indispensable for sustainable development across the continent (Karatzoglou, 

2013). 

 

Key Indicators of Quality Education 

Both the UN and AU agendas have quantifiable indicators in the measurement of quality 

education (Barrett, 2011). The UN Agenda 2030 provides for targets to be met in ensuring 

universal access to quality education (González, et al., 2020). The AU Agenda 2063 advocates for 

increased enrollment rates, especially for girls and the most disadvantaged groups (Akumbu, 

2024).  Yet, both agendas stress the need for better completion rates: the UN calls for all young 

people to attain literacy and numeracy (Unterhalter, 2013), while the AU states that transition rates 

from primary to secondary education should rise (Robbers, et al., 2018). Similarly, learning 

outcomes are covered under both agendas, with the UN citing quality learning outcomes as the 

litmus test of success and the AU promoting assessments of what students can know and be able 

to do in light of Africa's needs for development (Ashcroft, & Rayner, 2011). The frameworks 

further recognize that adequate student-teacher ratios are needed to ensure quality learning 

environments and urge countries to improve teacher recruitment and retention policies for the 

effective development of their education (Gill, & Singh, 2020). While the UN's agenda speaks to 

well-trained teachers (Sayed, & Ahmed,2015), the AU encourages capacity building for educators 

with a view toward ensuring that quality education meets continental development aspirations 

(Africa Union, 2015). This would finally place the UN's emphasis on providing education 

responsive to the labor market need within the AU's call for curricula that would promote skills 

relevant to Africa's socio-economic configuration (Africa Union, 2014). 

 

UN 2030 Agenda for Sustainable Development 

Overview of the Agenda and Its Goals 

The UN 2030 Agenda for Sustainable Development adopted in September 2015 is an 

unprecedented global framework of action for people, planet, and prosperity (Trends, 2017), 

including 17 SDGs, comprised of 169 targets, as a way to tackle multiple global challenges: 

poverty, inequality, climate change, environmental degradation, and peace and justice (Singh, 

2016). It emphasizes that the agenda shall have a specific focus on inclusive and sustainable 

economic growth, recognizing that active governments, civil society, and the private sector are all 

needed to achieve this (Wallace, 2020). 

 

Focus on Goal 4: Ensure Inclusive and Equitable Quality Education 

The UN 2030 Agenda targeted education particularly with Goal 4: "Ensure inclusive and 

equitable quality education and promote lifelong learning opportunities for all." (Webb, et al., 

2014). Goal 4 was particularly developed in consideration of education as a fundamental human 
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right and its leading role in sustainable development (Elfert, 2019). The key components of Goal 

4 ensure access to education, which focuses on all people, in particular disadvantaged groups, 

being enabled to acquire quality education at all levels-from early childhood education to tertiary 

education (Hanemann, 2019). It also entails quality in education, enabling safe, inclusive learning 

environments that are supportive of effective learning and ensuring that all learners acquire 

relevant knowledge and skills (Adipat, & Chotikapanich, 2022). Besides, Goal 4 contributes to 

lifelong learning opportunities for the enhancement of the capabilities and adaptability of people 

within a world that constantly changes (ESCAP, 2019). 

 

Strategies and Targets Related to Education 

Among other targets and strategies, the UN 2030 Agenda stipulates Goal 4 to ensure 

countries improve on education (Rad, et al, 2022). Target 4.1 ensures that all youth achieve 

universal literacy and numeracy by 2030 (Azevedo, et al., 2021). Target 4.2 ensures that all girls 

and boys have access to quality early childhood development, care, and pre-primary education 

(Olusanya, et al., 2021). Target 4.3 says that all women and men shall have equal access to 

affordable and quality technical, vocational, and higher education (Unterhalter, 2019).  Target 4.4 

discusses substantially increasing the number of youth and adults who have relevant skills for 

employment, decent jobs, and entrepreneurship (Comyn, 2018). Finally, Target 4.7 shall discuss 

education for sustainable development, global citizenship, and appreciation of cultural diversity 

(Leicht, et al., 2018). Target 4.b shall provide more scholarships available in the developing 

countries to ensure higher education, especially in technical, vocational, and engineering programs 

(Haddow, et al., 2024). 

 

Challenges in Achieving the Education Goals 

A number of challenges still remain in the realization of Goal 4, including large disparities 

in access to quality education, particularly of marginalized groups: girls, children with disabilities, 

and rural and conflict-affected areas (Hanachor, & Wordu, 2021). Many systems lack quality 

learning environments since most of them do not have proper infrastructure, trained teachers, and 

adequate learning and teaching materials (Arkorful,et al, 2020). Insufficient funding for education 

remains one of the major barriers to education; too many countries have strained budgets, which 

restrain them from building education infrastructure, training teachers, and providing educational 

materials (Rad, et al., 2022). Conflicts and political instabilities in many regions disrupt the 

educative systems, forcing the closure of schools, displacement of students and teachers, and 

subsequent losses in learning opportunities (Burde, et al., 2015). Moreover, global crises, such as 

the COVID-19 pandemic, added to pre-existing problems in education and made schools shut 

down in almost all parts of the world (Bozkurt, et al., 2020). It also made apparent the digital gap, 

which poses a problem in the remote learning of students. (Guri-Rosenblit, & Gros, 2011).  In 

some contexts, cultural attitude and social norms can give more emphasis on traditional roles over 

education, especially for girls, which further hampers quality education for girls (Chege, & Sifuna, 

2006). 
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African Union Agenda 2063 

Overview of the Agenda and Its Aspirations 

Agendas 2063 of the AU are a strategic framework for transforming Africa into a global 

powerhouse (Tella, 2018).  It is a program initiated by the AU in 2015 with the aim of guiding the 

continent into a path of prosperity, united, and peaceful, driven by its own active agents (Adeniyi, 

et al, 2016). It outlines seven aspirations, a set of guiding principles for the development of Africa: 

Prosperous Africa based on inclusive growth and sustainable development;(African Union, 2015), 

an integrated and politically united Africa grounded in Pan-Africanism and the vision of Africa's 

Renaissance, committed to good governance, democracy, respect for human rights, justice, and the 

rule of law (African Union, 2014). There is also a vision of a peaceful and secure Africa, an 

affirmation of a strong cultural identity, shared heritage, values, and ethics (Francis, 2017), and 

one on development approach people-driven, tapping the potential of African peoples, women, 

and youth (DeGhetto, et al., 2016). Finally, these aspirations called for an Africa that stands as a 

strong, united, and influential global player and partner (Gowreesunkar, 2019). Put together, they 

point to the development of the continent in a sustainable way, addressing issues brought about by 

historical inequalities and challenges (Swart, 2013). 

 

Emphasis on Education and Skills Development 

Education and Skills Development form the core of Agenda 2063 (Addaney, 2018).  The 

agenda realizes that a well-educated and skilled citizenry is critical for economic growth and social 

development (Ufomba, 2020). Aspiration 6 considers investment in education and skills 

development necessary to empower African citizens, especially the youth and women, to become 

drivers of development in the continent (Mabiso, & Benfica, 2019). It calls for quality education 

systems that are inclusive and relevant and responsive to the needs of the labor market through 

enhancement of quality in the curriculum, teacher training, and access by all (Addaney, 2018). 

Besides, it calls for equitable, quality, and relevant education through well-structured technical 

and vocational education and training that groom individuals with practical skills matching the 

labor market needs, leading to entrepreneurship and job opportunities (Takyi-Amoako, et al., 

2018). In addition, lifelong learning is pursued in the agenda so that people can adapt to new 

economic and technological conditions in life by constantly upgrading their skills (Africa Union, 

2014). 

 

Strategic Frameworks for Implementation 

The AU Agenda 2063 guides its aspirations on education through a number of strategic 

frameworks, notably the Continental Education Strategy for Africa (Bekele, 2024), CESA 2016-

2025, which enumerates strategies that would guarantee improved learning outcomes in education 

across the continent in addition to quality, access, and relevance (Union, 2015). The African 

Continental Free Trade Area, ACFTA, seeks to engender economic growth through the 

enhancement of intra-African trade, which, in turn, should improve funding and resources for 
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education and skills development (Wapmuk, & Ali, 2022). It promotes partnership and stakeholder 

engagement in marshalling governments, civil society, private sector stakeholders, and 

international partners to bring resources and expertise on board toward responding to needs for 

education (Le Feuvre, et al., 2016). Strong mechanisms for monitoring and evaluation shall be 

instituted to follow overall progress toward attainment of objectives related to education through 

data collection and analysis in order to inform policy decisions for accountability (Sachs, 2012). 

 

Challenges Specific to the African Context 

Notwithstanding, Agenda 2063 faces various challenges that only impede the successful 

realization of educational programs in Africa (Addaney, 2018). Much as many countries are faced 

with budgetary limitations to invest in education and skills development, many schools have poor 

facilities and remain underfunded (Nicolaou, 2019). Conflicts and political instability have 

disrupted education systems, with effects spanning from closures of schools to displacement of 

students and teachers (Tieken, & Auldridge-Reveles, 2019).  Socio-cultural attitudes to education, 

especially with respect to the roles of boys and girls, also act as a barrier in accessing education 

by girls and other marginal groups, hence exacerbating inequalities (Sarkar, et al., 2014). Besides, 

there is usually a disconnect between the outcome of education and labor market skills demand; 

hence, the high rates of unemployment among graduates are often seen. Insufficient infrastructure, 

including school facilities and transportation, especially in rural areas, further limits access to 

quality education (Ra, et al., 2015). Besides that, global catastrophes like the living COVID-19 

pandemic have underlined a host of vulnerabilities in the educational system, resulting in school 

closures and indicating inequity in the usage of technologies for virtual learning (Oliveira, et al., 

2021). 

 

Interlinkages Between UN 2030 and AU 2063 

Comparative Analysis of Educational Goals and Targets 

The UN 2030 Agenda and the AU Agenda 2063 both have complementary goals in 

education, placing much importance on quality education for sustainable development (Union, 

2016). The heart of the UN 2030 Agenda dwells with ensuring inclusive and equitable quality 

education while promoting lifelong learning opportunities for all under what was called the UN 

SDG 4 (Abhiyan, 2017).  Other specific targets pertain to universal attainment of primary and 

secondary schooling, equal access to affordable and quality technical and vocational education, 

and skills development for employment (Moja, 2000). At the same time, AU Aspiration 6 of the 

agenda 2063 reminds one that human capital development should be an important focus through 

quality education and skills training in ensuring that all people have access to education along with 

improved learning outcomes and that education systems respond to economic needs (Royo, et al., 

2022; Gowreesunkar, 2019). Both agendas share some common priorities that include improving 

literacy and numeracy rates, increasing access to more students, and the quality of teaching 

(Addaney, 2018).  Besides, the focus of both is very close in the area of inclusiveness because they 
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both address the issue of barriers that are faced by women and children with disabilities (Royo, et 

al., 2022). 

Synergies and Differences in Approaches 

While much of the UN and AU agendas share many similarities, there are quite striking 

synergies and differences in their approach to education (Royo, et al., 2022). The emphasis from 

both agendas is on inclusivity, calling to ensure equity in terms of ensuring that no disparities occur 

in accessing education by underrepresented groups, while they also both focus on improving the 

quality of learning through upgraded curricula, teacher training, and learning environments 

(Margarita, et al, 2022). Both frameworks also call for lifelong learning opportunities, realizing 

full well that a constantly shifting world economy requires parallel and continuous development 

of skills (Chaudhuri, 2021). In any case, whereas the AU Agenda 2063 zeroes in, for instance, on 

the African context with more emphasis on the relevance of the economy and culture in education 

systems, the UN Agenda adopts a more universal approach toward solving global educational 

challenges (Addaney, 2018). While the AU agenda focuses on regional cooperation and integration 

among African states, the UN agenda advocates for global partnerships and collaboration beyond 

the confines of the region (Cook, & Husted, 2016). 

 

Collaborative Initiatives and Partnerships 

The UN and AU acknowledge that partnership and collaborative initiatives are key to 

successfully achieving these educational objectives (Kioupi, & Voulvoulis, 2019). The AU 

promotes regional initiatives that would facilitate cooperation among member states in the sharing 

of best practices and resources, strategies that enhance the improvement of education, such as 

CESA, aimed at harmonizing policies and practices in education across the continent. (Chatterton, 

& Goddard, 2000).  At the same time, the UN calls for partnerships between governments, NGOs, 

and the private sector in mobilizing resources for education (Taylor, 2019). One good example is 

the Global Partnership for Education that provides funds and support to countries in pursuit of 

SDG 4 (Fund, 2015).  Programs coming under the ambit of cooperation in tune with both agendas 

have issue-specific focuses like equality of gender in education, technical and vocational 

education, and skills development linked to economic growth, including efforts at empowering 

women through education and training (Moisio, 2014). Both agendas also emphasize that 

monitoring and evaluation regimes are necessary to track progress in education and that it should 

be a collective responsibility in terms of collecting and sharing data toward accountability and to 

inform policy decisions at national and regional levels (Lamhauge, et al., 2012). 

 

Implications for Quality Education 

Policy Implications at National and Regional Levels 

National policies on education should be guided by both the UN 2030 Agenda and the AU 

Agenda 2063, hence adopting measures aimed at inclusive and equitable quality education, 
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ensuring learning opportunities for all citizens (Zickafoose, et al., 2024). Governments should 

invest more funds in education, especially in the most disadvantaged regions, with policies geared 

toward investment in infrastructure, teacher training, and teaching materials as ways of enhancing 

quality (Darling-Hammond, & Sykes, 2003).  Policymakers have to provide mechanisms for data 

collection and monitoring of progress in various education outputs at country level, as in-depth 

data analysis might highlight several gaps relating to inequities in access and quality (Eddy-Spicer, 

et al., 2019). More importantly, the heads of African Union member states can speed up the sharing 

of best practice and resources through collaboration, whereby policymaking should foster regional 

frameworks sharing knowledge and standing up to mutual problems in the education sector 

(Ancas, 2011). 

Role of Stakeholders (Governments, NGOs, Private Sector) 

It is taken for granted that governments should lead on setting standards in education, 

carrying out policies, and holding responsibility for assuring inclusiveness and fairness in 

education systems that should be responsive to the needs of all student (Viennet, & Pont, 2017).  

NGOs augment these efforts through their advocacy to represent voices from the most 

marginalized communities, supplement resources, and adopt new educational programs-often 

creating the critical links in community involvement and awareness-raising (Banks, & Hulme, 

2012).  Private investment in education initiatives, partnerships with schools and institutions for 

vocational training relevant to market demand, can also contribute to raising the relevance and 

quality of education, in particular in TVET (Wallenborn, 2010). Besides, the involvement of the 

local community, parents, and students themselves in the educative process creates ownership and 

accountability through which the programmes become responsive to local needs and cultural 

contexts (Baquedano-López, et al, 2013). 

Impact on Marginalized Groups and Equity in Education 

The same policies and programs will need to explicitly target barriers faced by the 

marginalized groups of girls, children with disabilities, or those from the lowest quintiles of 

household expenditure per capita (Mizunoya, et al., 2018). After all, addressing inequalities is a 

necessary condition for guaranteeing quality education on equal terms, again critically important 

for social justice and sustainable development (Tikly, & Barrett, 2011). The potential of quality 

education may therefore lie in the fact that it empowers these groups through acquisition of skills 

and knowledge that are necessary for active and full participation in all aspects of life, which may 

come with improved economic opportunities and social mobility (Novak, 2002).  In addition, the 

contents of the education should reflect cultures and languages of the marginalized in society, since 

culturally relevant curricula can lead to improvement in engagement and retention of studying, 

particularly for the indigenous and minority students (Paris, 2012). Indicators on equity in 

education need to be developed, while the policy makers must take regular stock of educational 

outcomes for various groups to identify disparities and undertake corrective measures (Meuret, 

2001). 
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Innovations and Best Practices in Implementing Quality Education 

The integration of technology into education brings larger access and more interactivity 

through innovative systems: e-learning platforms, mobile education applications, digital resources 

reaching underserved populations, especially in remote areas (Olanrewaju, et al., 2021). Moreover, 

these learning models comprise collaborative learning: peer-to-peer learning, community-based 

education, and blended learning, which enable educational settings to become more inclusive since 

the approaches advance shared collaboration and adaptation to diverse learning needs (Sousa, et 

al., 2019). Mentorship programs, workshops, and collaborative teaching strategies are examples 

of continuous professional development programs for educators that may increase the bar 

regarding teaching quality significantly (Glazer, & Hannafin, 2006). Successful public-private 

partnership models have demonstrated that collaboration can raise educational infrastructure and 

resources to higher standards; the private contribution is very pivotal in terms of providing funds 

and assisting in implementing the educational agendas to accomplish innovation and efficiency 

(Li, & Akintoye, 2003). Also, with the integration of life skills education into curricula, students 

prepare for life challenges through emphasis on critical thinking, problem-solving, and emotional 

intelligence skills to enhance holistic development and employability (Turner, et al., 2008). From 

this understanding, such stakeholders will be in a position to work together towards the betterment 

of education to fulfill the UN 2030 Agenda and AU Agenda 2063 by identifying that it requires a 

multi-dimensional approach to attain inclusive and equitable quality education for all (Hendrickse, 

2023). 

Challenges and Barriers 

Financial Constraints and Resource Allocation 

Most countries, especially those in sub-Saharan Africa, are confronted by insufficient 

public funding for education, hence many shortfalls that make it impossible to provide the level of 

infrastructure, teaching materials and education programs that students deserve. (Thakrar, et al., 

20009), Where funds are availed, there has been unequal distribution or utilization-for instance, 

rural and marginalized communities usually get the lion's share, hence compounding disparities in 

the quality of education provided and/or accessibility (Atieno, & Njoroge, 2021). Moreover, much 

of the systems of education rely on foreign aid and donor funds. These establish a very unstable 

system of funding, which often inhibits the ability to plan long-term initiatives or strategies that 

will make education sustainable (Moss, et al., 2006). Financial barriers to education include school 

fees, uniforms, and transportation costs that keep families from sending their children to school, 

especially from poor households (David, & Albert, 2012). 

Political and Institutional Challenges 

Lacking in political will to make education a priority translates into poor policy 

frameworks and inept implementation of existing policies in some regions (Grindle, 2017). 

Corruption in institutions of learning further depletes resources where they are most needed, while 

mismanagement of funds and lack of accountability erode efforts at ensuring quality education 
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(Barbier, 2010). Furthermore, there are mismatches between the levels of national policy and its 

implementation at the local level, whereby disparities in access and quality become evident when 

the local government cannot implement effectively the initiatives on education set at the national 

level due to capacity or resource constraints (Kalyanpur, 2008).  Thirdly, implementing change 

within such cumbersome bureaucracy slows down the pace of reform and introduces initiating 

ideas on educational systems, thus hindering the speed at which new challenges that may arise in 

education can be responded (Meyer, 2002). 

Socio-Cultural Barriers to Education 

Girls might be affected more by cultural practices or norms that impact their access to 

education because some societies have strong prevalent gender biases, whereby in most cases, 

boys' education takes precedence over girls', leading to low enrollment or higher dropout rates 

among girls (Chege, & Sifuna, 2006). Furthermore, discriminatory behaviors affect minority 

groups, including ethnic minorities and children with disabilities, in ways that promote barriers to 

attending school, as societal attitudes cultivate stigmas that discourage enrolment and retention 

(Losen, & Welner, 2001). In this case, traditional beliefs in some settings place more emphasis on 

early marriage or child labor at the expense of formal education; this, particularly for girls, 

significantly lowers educational achievement (Makama, 2013).  Besides, language barriers form 

another challenge in multilingual settings, as the instruction in a particular language might not 

correspond to the first languages of the students and therefore cannot be fully comprehended and 

thus hinder full involvement in learning (Tenzer, & Pudelko, 2015). 

The Impact of Global Crises (e.g., Pandemics, Conflicts) 

Global crises, such as the COVID-19 pandemic, have caused widespread school closures, 

disrupted learning and exacerbated existing inequalities, particularly as many students in low-

resource settings lack access to remote learning technologies (Assefa, & Zenebe, 2024).  Armed 

conflicts and political instability further contribute to the disruption of education systems by 

destroying educational infrastructure, displacing students and teachers, and causing long-term 

challenges in access and quality (Laari, 2022).  Additionally, such crises can have a profound 

psychosocial impact on students, affecting their mental health and overall well-being, as trauma 

from conflict or health emergencies can hinder learning and development (Mukhtar, 2020). 

Economic recessions can also negatively impact education by reducing national budgets, leading 

to cuts in programs and services, while families may prioritize immediate economic survival over 

educational investment, resulting in increased dropout rates (Callan, 2002). 

Future Directions and Recommendations 

Recommendations for Policymakers 

It requires the incorporation of varied perspectives among stakeholders at the grassroots 

level: community members, businesses, and experts in policy formulation. There is also the need 

for the promotion of sustainable practices through encouraging environmentally friendly methods 
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via incentives and education. Besides, in addition to strengthening collaboration, which urges 

partnerships among government agencies, nonprofits, and private enterprises, leveraging resources 

and expertise ensures stronger educational programs. 

Suggestions for Further Research 

Longitudinal studies are also important to be done to learn what happens with the policies 

put into practice over time in communities and to the environment. One should also carry out the 

impact assessment through research into how effective the ongoing programs have been, so that it 

identifies best practices and areas of improvement. Determining how the emerging technologies 

play into addressing existing needs and further improving policy outcomes: this will help in 

making appropriate adjustments to evolving needs for maximum effectiveness. 

Conclusion 

Both the UN and AU agendas recognize quality education as a priority building block for 

attaining sustainable development and social equity. Whereas shared visions dominate, many 

disparities in funding deficits, infrastructural limitations, among others, still impede full realization 

in various regions. Identifying and implementing best practices from successful initiatives will 

turn out to be useful guidelines in overcoming these barriers. 

The harmonization of the UN and AU agendas on education is crucial in addressing the 

peculiar educational challenges facing the African countries. This harmonized approach will 

mobilize resources and create collaboration among various players, making policies sustainable 

and inclusive. It is actually important that, under a harmonized approach to the multi-faceted 

problems affecting education, there be a binding outcome. The UN and AU can multiply their 

influence on education outcomes through collaboration. This will not only contribute to improving 

access to quality education but also create a pathway toward a more hopeful future where 

individuals have acquired the relevant competencies and knowledge to survive in a global world. 
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