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The importance of language education for global competitiveness and harmonization is widely 

recognized. Within the European Union's competency framework, Türkiye is updating its 

curricula and practices for foreign language instruction to meet international standards. This 

quantitative study, using a relational survey design, examined the relationship between 

curriculum literacy and classroom administration competency among 167 middle school 

English teachers in Türkiye, selected through convenience sampling. Results showed high 

levels in both curriculum literacy and classroom administration skills. A moderately significant 

correlation was found between the two variables. Regression analysis revealed that curriculum 

literacy predicted classroom administration competence. 
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Introduction 

           The qualities required of teachers are constantly being redefined in today's world, as 

new demands emerge alongside the ongoing evolution of education. In the context of 

professional competencies, educators are expected to possess a range of skills, including the 

ability to capture student attention, effectively utilize instructional time, accommodate 

diversity, promote inquiry, facilitate clear instruction, monitor student progress, and inform 

students about their developmental processes (Gültekı̇n, 2020). To ensure the education system 

can adapt to innovations, the Ministry of National Education (MoNE) regularly updates the 

general professional competencies of teaching through its studies (Selvitopu, 2024). In a study 

conducted by MoNE (2017), the overarching pedagogical competencies were taxonomically 

organized into three domains: disciplinary expertise, professional proficiency, and ethical 

comportment. A key ability that educators must acquire is the effective orchestration of 

classroom dynamics, particularly is supported by specific expertise, proficiencies, dispositions, 

and ethical standards. 

        While classroom administration was historically predominantly viewed through the lens 

of teacher discipline, it now encompasses a broader set of skills. It entails establishing a 

mutually open, tranquil, and reliable learning environment and maintaining it through the 

teacher’s professional skills (Balıkçı, 2024). According to Elçiçek et al. (2015) and Lemlech 

(1988), educators are anticipated to function as "orchestral conductors" who effectively 

orchestrate time, instruction, behaviour, and physical setup. Classroom administration is 

considered essential for achieving curriculum objectives (Ford et al., 2020). However, the 

effectiveness of educational institutions depends on teachers' curriculum literacy, which 

encompasses their capacity to comprehend, critically evaluate, and adapt curricula to dynamic 

circumstances, as well as classroom administration (Keskin & Korkmaz, 2017). An educator 

who carefully analyzes the curriculum will always create lessons that meet students' needs. By 

managing time well, these teachers prevent students from losing focus and keep classroom 

administration problems to a minimum (Bülbül, 2021; Doyle, 1986; Evertson & Weinstein, 

2013; Kounin, 1977). 

        A comprehensive review of the scholarly corpus reveals a diverse array of studies 

examining both classroom administration and curriculum literacy. Shifting the paradigm to 

classroom administration, it is unequivocally evident that a plethora of both domestic and 

international research has been executed. The literature demonstrates that classroom 

administration is a vigorous field of academic study, with a rich tapestry of scholarship 

covering disciplines ranging from English and Music to early childhood education (Arslan et 

al., 2024; Karaferye, 2024; Langstaff, 2024). This corpus provides a multifaceted interrogation 

of the subject, addressing: the strategic roles and self-efficacy of in-service teachers (Omodan 

& Mamaile, 2024; Shi et al., 2026); the administrative competencies and management 

apprehension of pre-service and specialist educators (Karagöz & Korkmaz, 2026; Müller & 

Gold, 2026); the impact of coaching and digital milieus on pedagogical practice (Lasaiba, 2024; 

Svajda-Hardy & Kwok, 2024), and the broader implications for educational quality and digital 

literacy in tertiary institutions (Wariunsora et al., 2026). This body of work is supplemented by 

meta-analytical studies tracking administrative trends (Geter et al., 2022; Muna et al., 2024) 

and psychometric research aimed at developing instruments to assess professional competency 

(Elçiçek et al., 2015; Güner et al., 2026). In a parallel vein, the scholarly discourse surrounding 
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curriculum literacy is similarly replete with international inquiries. These encompass studies 

evaluating the curriculum literacy of primary school educators in Swaziland (Nsibande & 

Modiba, 2012); appraisals of practitioners' literacy levels regarding the Merdeka instructional 

programme employed in Indonesian tertiary teacher training (Gurion, 2024); bespoke 

programme designs orientated towards ameliorating educators' literacy pertaining to the 

Korean language curriculum in South Korea (Kim, 2022); and elucidations of pre-service 

practicum paradigms within the United States' teacher preparation continuum (Marek et al., 

2025). Furthermore, the literature features findings from the US underscoring the paramount 

need for educators to eschew an over-reliance on pedagogical materials indiscriminately 

sourced from platforms such as TeachersPayTeachers, Instagram, and Pinterest, and to detail 

the outcomes of instruction designed to cultivate critical curriculum literacy (Schroeder & 

Curcio, 2022). Other salient works include an action research endeavour aimed at enhancing 

the curriculum literacy of music instructors in South Korea (Ryu, 2015), as well as inquiries 

scrutinising the American teacher-training apparatus. Notably, the latter works diagnose a 

conspicuous inadequacy in educators' curriculum literacy, likening this deficiency to a 

profound lacuna within the US system (Steiner et al., 2018). Parallel to these international 

works, a substantial body of research has been undertaken in Türkiye. This domestic literature 

encompasses investigations into the curriculum literacy of practitioners across a panoply of 

disciplines such as physical education (Atlı et al., 2021), special educational needs (Aktan & 

Orakcı, 2026), primary education (Aynas, 2023) and English language teaching (Öner, 2023) 

as well as cross-disciplinary cohorts (Kahyaoğlu & Kenanoğlu, 2026; Salgut & Yetim, 2026). 

In addition to scholarly works probing the curriculum literacy of pedagogues stationed across 

disparate educational tiers (Aslan & Gürlen, 2019; Güleş & Kılınç, 2024), as well as content 

analyses (Aynas, 2024) and its correlation with instructional mathematical proficiency (Mdaka 

& Modiba, 2024). The academic corpus also features psychometric scale development (Bolat, 

2017; Kasapoğlu, 2020) and empirical research evaluating the curriculum literacy of school 

administrators (Aygün & Taşdan, 2023). Critically, numerous studies have examined the 

relationship between classroom administration competencies and curriculum literacy, 

occasionally integrating factors such as professional self-confidence across various subject 

specialities (Bülbül, 2021; Tanaş & Tuncer, 2024). 

        One area where teachers' high levels of classroom administration skills and curriculum 

literacy are particularly crucial is language education. Türkiye seeking to compete globally, 

has developed and implemented various English language curriculums over the years, aligned 

with the European Union competency framework to promote foreign language proficiency. 

The country has also taken positive steps, including early initiation of English learning across 

different age groups. Since the 2012-2013 academic year, the 4+4+4 education system has 

introduced English language instruction starting in the second grade (Alemdar, 2024). The 

current English curriculum, piloted in 2017 and fully implemented nationwide in 2018, 

incorporates contemporary approaches (Aslan & Bağçeçi, 2024). The introduction of 

preparatory English classes in the fifth grade in 2017 further underscores the importance placed 

on language education (Özcanlı & İzci, 2023). Despite receiving a total of 1404 hours of 

English instruction during their 12 years of compulsory education and the expectation of 

achieving B+ proficiency and competency in English, Turkish students are reported to exhibit 

reluctance to use English in class (Aslan & Bağçeçi, 2024). The average score on the English 

test section of the 2023 high school entrance exam was 4.91 out of 10 questions (Ogan, 2023), 
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while the average score on the 2023 Higher Education Foreign Language Test was 36.48 out 

of 80 questions (Ölçme, Seçme ve Yerleştirme Merkezi Başkanlığı, 2023). These findings raise 

concerns about the extent to which Türkiye is achieving its English language curriculum goals 

despite its substantial efforts in this domain. 

        The international scholastic corpus provides compelling empirical evidence delineating 

the profound impact of pedagogical efficacy on pupil attainment (Darling-Hammond, 2000; 

Hattie, 2008). To actualise an instructional continuum of the highest calibre, it is imperative 

that the educator acting as the vanguard of classroom implementation astutely grasps the 

philosophical underpinnings, overarching objectives, and evaluative paradigms of the 

curriculum (curriculum literacy) (Ornstein & Hunkins, 2017). Concomitantly, they must 

orchestrate pedagogical planning in seamless symbiosis with the idiosyncrasies of classroom 

dynamics (classroom management) (Marzano et al., 2009). From a theoretical standpoint, it is 

postulated that a pedagogue capable of subjecting the curriculum to profound analytical 

scrutiny will invariably construct instructional engagements attuned to learners' exigencies. By 

optimising temporal administration, such practitioners forestall off-task behaviour, thereby 

mitigating emergent classroom management vicissitudes to an absolute minimum (Doyle, 

1986; Evertson & Weinstein, 2013; Kounin, 1977). As unequivocally corroborated by the 

findings of Education First (2025), Türkiye languishes at the 71st echelon amongst 123 nations, 

thus being relegated to the 'low proficiency' cohort; a sobering metric which underscores that 

the nation has yet to ascend to its coveted benchmarks within the realm of English language 

education. It is envisaged that the empirical findings from this inquiry will clearly elucidate the 

latent requirements of incumbent English language educators in Türkiye, thereby furnishing 

curriculum architects with invaluable insight into pre-service teacher acculturation policies. 

Furthermore, this treatise endeavours to underscore the paramountcy of both curriculum 

literacy (Ornstein & Hunkins, 2017; Steiner et al., 2018) and classroom administration (Doyle, 

1986; Marzano et al., 2009) competencies heralded in the literature as indispensable for the 

realisation of curricular imperatives specifically through the prism of English language 

pedagogy. In a concomitant vein, the present research will instigate a critical discourse 

concerning the pedagogical dividends that can realistically be harvested when incumbent 

English teachers whose lacunae in curriculum literacy and classroom management capabilities 

remain unaddressed predicate their instructional delivery exclusively upon prescriptive annual 

syllabi, standard coursebooks, and disparate resources scavenged from assorted digital 

platforms (Schroeder & Curcio, 2022). Prompted by this overarching rationale, the present 

investigation aims to thoroughly examine the connection between curriculum literacy and 

classroom administration competencies of English language teachers. To achieve this 

important goal, the following research questions were systematically addressed: 

1. What are the levels of curriculum literacy and classroom administration competencies 

among middle school English teachers?  

2. Are there significant differences in curriculum literacy and classroom administration 

competencies among middle school English teachers based on gender, age, professional 

seniority, education level, and duration of service at the school? 

3. Is there a significant relationship between curriculum literacy and classroom 

administration competencies among middle school English teachers?  

4. Is curriculum literacy a significant predictor of classroom administration competencies 

among middle school English teachers? 
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Method 

            Research Design 

            This study used a correlational survey design, a quantitative research approach. This 

design was chosen because it aims to determine whether a relationship exists between 

dependent and independent variables and to establish the strength of that relationship (Mulisa, 

2022). Since this research seeks to elucidate the relationship between curriculum literacy and 

classroom administration competencies among English teachers, this methodology was 

deemed suitable. 

           Population and Sample of the Study 

           The target population of this study encompasses all English teachers working in middle 

schools affiliated with the Ministry of National Education across Türkiye during the 2022-2023 

academic year. The accessible population, however, comprises middle school English teachers 

working in public schools under the Ministry of National Education's jurisdiction in Manisa 

province during the same academic year. The study's sample consists of 167 middle school 

English teachers, selected through convenience sampling. This method is considered 

advantageous for its ability to provide quick access to data while minimizing time and financial 

constraints (Büyüköztürk et al., 2023; Cohen et al., 2019). Participation in the study was 

voluntary. Ethical review board approvals were obtained from relevant institutions, and prior 

to the administration of the scales, necessary permissions were secured from the researchers 

who developed the instruments.  

Table 1. Demographic Characteristics of Participants 

  f % 

Gender Male 70 41.9 

 Female 97 58.1 

 Total 167 100 

Age 21-30 53 31.7 

 31-40 70 41.92 

 41-50 37 22.16 

 51+ 7 4.19 

 Total 167 100 

Professional 

Seniority 

1-10 66 39.52 

11-20 74 44.31 

21-30 20 11.98 

31+ 7 4.19 

 Total 167 100 

Level of Education Bachelor’s Degree 70 41.92 

 Postgraduate Degree 97 58.08 

 Total 167 100 

Duration of Service 

at School 

1-5 Year 82 49.10 

6-10 Year 48 28.74 

11-15 Year 27 16.17 

16+ Year 10 5.99 
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Total 167 100 
 

          Analysis of the demographic data presented in Table 1 reveals a higher participation rate 

among female participants than among their male counterparts. The majority of participants 

fall within the 31-40 age group, with 11-20 years of professional seniority. Furthermore, the 

sample is dominated by individuals holding postgraduate degree and having between 1-5 years 

of service in their current school. 

            Data Collection and Data Analyses 

          Data for this study were collected through two distinct scales and a personal information 

form. The personal information form gathered data on English teachers' demographic 

characteristics, including gender, age, professional seniority, level of education, and duration 

of service at the current school. The scales employed in this study were the "Curriculum 

Literacy Scale" (Bolat, 2017) and the "Classroom Administration Competencies Scale for Self-

Assessment of Faculty Members" (Çetin, 2009). The latter scale can be administered to 

teachers, as indicated by its developer, and it has previously been used in a study targeting 

teachers. Both scales utilize a 5-point Likert-type response format. Data for the study was 

collected through online forms shared with groups of teachers and by conducting school visits 

to ensure direct teacher participation. After data collection was completed, the data was 

transferred to the SPSS software package. The study incorporated reliability and validity 

analyses of the scales, including Cronbach's Alpha coefficients, Kaiser-Meyer-Olkin (KMO) 

and Bartlett's Test of Sphericity results, and confirmatory factor analysis results. In the thesis, 

confirmatory factor analysis was conducted using the Jamovi and JASP programs. For the 

‘‘Classroom administration competencies Scale’’, the results were as follows: χ² = 2249, df = 

1024, χ²/df = 2.19, RMSEA = 0.085, SRMR = 0.070, CFI = 0.73, TLI = 0.72. For the 

‘‘Curriculum Literacy Scale’’, the findings were: χ² = 1037, df = 376, χ²/df = 2.75, RMSEA = 

0.075, SRMR = 0.041, CFI = 0.91, TLI = 0.90. Subsequently, the data were reanalyzed using 

the LISREL program, yielding results closer to the accepted cutoff values in the field. 

Therefore, the analysis findings obtained from LISREL have been shared in this study. To 

ascertain appropriate data analysis methods, skewness, kurtosis values, Kolmogorov-Smirnov 

and Shapiro-Wilk test results, as well as QQ plots and histograms, were examined. These 

analyses indicated that the assumption of normal distribution was not met. Descriptive 

statistics, including means and standard deviations, were employed to report the levels of 

curriculum literacy and classroom administration competencies among middle school English 

teachers. Nonparametric tests, such as the Mann-Whitney U test and Kruskal-Wallis test, were 

used to analyse demographic variables. The relationship between curriculum literacy and 

classroom administration competencies was investigated using Spearman correlation analysis. 

The predictive influence of curriculum literacy on classroom administration competencies was 

assessed using ordinal logistic regression. To ensure the suitability of this analysis, 

multicollinearity issues were examined using VIF and Tolerance scores. The model fit test, 

goodness-of-fit test, and parallel curves assumption were also assessed. The results indicated 

that the necessary criteria for conducting ordinal logistic regression analysis were met. These 

analysis results are presented in tabular format. 

Table 2. Cronbach Alpha Reliability Analysis Results for the Scales 
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Scales Cronbach’s Alpha Number of Items 

Curriculum Literacy .973 29 

Classroom Administration Competencies  .961 47 

 

        As shown in Table 2, the Cronbach Alpha reliability coefficients for the scales exceeded 

.80, indicating acceptable levels of internal consistency (Sun & Yahaya, 2024) 

Table 3. Findings of Kaiser-Meyer-Olkin (KMO) and Bartlett's Sphericity Test 

 Kaiser-Meyer-Olkin .952 

Curriculum Literacy Bartlett's Sphericity Test 7551.829 

 Degrees of Freedom 406 

 P Value .000 

Classroom Administration Competencies Kaiser-Meyer Olkin .908 

Bartlett Sphericity Test 5198.532 

Degrees of Freedom 1088 

P Value .000 

 

        In Table 3, it is indicated that a KMO value higher than .50 and significant results from 

Bartlett's test of sphericity suggest that factor analysis can be conducted (Harefa & Sitanggang, 

2024) 

Table 4. Confirmatory Factor Analysis Results for the Scales 

Scales X2 df X2 /df RMSEA SRMR CFI TLI 

Curriculum Literacy 1037 376 2.75 .075 .041 .91 .90 

Classroom Administration 

Competencies 

2723 1024 2.65 .073 .058 .93 .92 

 

         Based on the factor analysis results presented in Table 4, the fit indices for the scales fall 

within the acceptable range established in the field (Hu & Bentler, 1999; Marsh et al., 2004; 

Schumaker et al., 2022). 

            

Findings 

           Findings Related to the First Sub-Problem 

           This section provides insights into the levels of curriculum literacy and classroom 

administration competency among middle school English teachers. 

Table 5. Findings Related to Teachers' Curriculum Literacy and Classroom Administration 

Competencies Levels 
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Scales N X̄ SD 

Curriculum Literacy 167 4.34 .56 

Classroom administration competencies 167 4.42 .30 

 

            According to the findings on curriculum literacy presented in Table 5, the items with 

the highest averages for middle school English teachers were: ‘‘I can assess the appropriateness 

of content for student levels’’, ‘‘I can select content appropriate to the learning objectives,' and 

‘‘I can understand what the intended behaviour aims for’’ (X̄ =4.57). The item with the lowest 

average score was ‘‘I can design educational resources fit for teaching and learning processes’’ 

(X̄ =4.04). In terms of classroom administration competencies, the item ‘‘I act really and 

sincerely towards pupils’’ had the highest average (X̄ =4.75), while the item ‘‘I explain the 

reason of the desired behaviour’’ had the lowest average (X̄ =3.74). 

           Findings Related to the Second Sub-problem 

           The second phase of the investigation examined potential disparities in perceptions 

among middle school English language teachers, accounting for demographic factors. Non-

parametric analysis, utilising the Mann-Whitney U and Kruskal-Wallis tests, was undertaken 

to evaluate the data. 

Table 6. Findings related to the Gender Variable of Participants 

Scales Gender N Rank 

Mean 

Rank 

Sum 

U Z p 

Curriculum Literacy Female 70 117.24 8207.00    

Male 97 60.01 5821.00 1068.00 -

7.56 

.001 

Total 167      

Classroom Administration 

Competencies 

Female 70 108.21 7574.50 1700.50 -

5.50 

.001 

Male 97 66.53 6453.50    

Total 167      

 

           The outcomes provided in Table 6 show a statistically noteworthy differences (p=.001) 

in middle school English teachers' assessments of the effectiveness of curriculum literacy and 

classroom administration abilities in favour of female teachers. 

Table 7. Findings related to the Age Variable of Participants 

Scales Age N Rank Mean H df p 

Curriculum Literacy 21-30 53 83.89    

 31-40 70 87.10 .821 2 .66 

 41-50 37 79.42    
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 51+ 7 117.92    

 Total 167     

Classroom Administration Competencies 21-30 53 78.36    

31-40 70 84.17 .656 2 .72 

41-50 37 87.08    

51+ 7 133.04    

Toplam 167     

 

           Per the outcomes presented in Table 7 indicate that although differences were observed 

between the age groups of participants on both scales, no statistically substantial discrepancies 

were observed (p>.05). 

Table 8. Findings related to the Duration of Service at School Variable of Participants 

Scales Duration of Service at 

School 

N Rank 

Mean 

H df p 

Curriculum Literacy 1-5 82 81.49    

6-10 48 82.03 1.409 3 .70 

11-15 27 90.89    

16+ 10 95.40    

Toplam 167     

Classroom Administration 

Competencies 

1-5 82 78.75    

6-10 48 85.71 2.726 3 .44 

11-15 27 90.80    

16+ 10 100.50    

Toplam 167     

 

           Table 8 presents findings related to the durations of service variable of participants. 

While differences were observed in the teachers' service durations, these discrepancies were 

not statistically significant (p > .05). 

Table 9. Findings related to the Level of Education Variable of Participants 

Scales Level of 

Education 

N Rank 

Mean 

Rank 

Sum 

U Z p 

Curriculum Literacy Bachelor's 

degree 

70 84.41 9960.50 2606.50 -

.60 

.55 

 Postgraduate 

Degree 

97 79.46 3734.50    

Classroom 

Administration 

Competencies 

Bachelor's 

degree 

70 85.12 11491.50 2008.50 -

.62 

.54 

Postgraduate 

Degree 

97 79.27 2536.50    
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           Table 9 examines participants' perceptions of curriculum literacy and classroom 

administration skills, by educational level. Notwithstanding a demonstrable disparity favoring 

those possessing baccalaureate degrees, this divergence lacked statistical weight (p> .05). 

Table 10. Findings related to the Professional Seniority Variable of Participants 

Scales Professional 

Seniority 

N Rank 

Mean 

H df p 

Curriculum Literacy 1-10 66 89.53    

11-20 74 80.30 1.63 3 .65 

21-30 20 81.66    

31+ 7 96.17    

Total 167     

Classroom Administration 

Competencies 

1-10 66 85.56    

11-20 74 80.70 1.09 3 .78 

21-30 20 88.54    

31+ 7 96.92    

Total 167     

            

           Table 10 shows that differences in professional seniority exist across both scales. 

However, these differences are not statistically significant (p> .05). 

           Findings Related to the Third Sub-problem 

           The ensuing section details the findings of a Spearman correlation analysis undertaken 

to ascertain the association betwixt curriculum literacy and the competency of classroom 

administration. 

Table 11. Spearman Correlation Test Results for the Relationship between Curriculum 

Literacy and Classroom Administration Competencies 

 

            Table 11 exhibits the outcome of a Spearman's rho analysis conducted to ascertain the 

correlational strength betwixt curriculum literacy and the competency of classroom 

administration. A moderately robust, statistically significant association was discerned. (r = 

0.75, p = .00). Correlation coefficients ranging from .50 to .75 indicate a moderately strong 

relationship within the field (Büyüköztürk et al., 2023). 

 

Classroom Administration 

Competencies 

Curriculum 

Literacy 

Classroom Administration 

Competencies 

Speraman 

r 

1,00 ,75** 

p . ,00 

N 167 167 

Curriculum Literacy Spearman 

r 

,75** 1,00 

p ,00 . 

N 167 167 
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           Findings Related to the Fourth Sub-problem 

           To ascertain the effect of middle school English teachers' curriculum literacy upon the 

competency of their classroom administration, an ordinal logistic regression analysis was 

undertaken. Ordinal logistic regression allows both dependent and independent variables to be 

ordinal (Udil, Dasari & Nurlaelah, 2024) and can be applied when the assumption of normality 

is not met (Selman, Lee, Ferguson, Whitehead, Manley & Mahar, 2024). The VIF value was 

less than 5 and the tolerance values were greater than 0.2, indicating no multicollinearity 

problem (Adepu, Kermanshachi, Pamidimukkala & Nwakpuda, 2026). To assess the feasibility 

of ordinal logistic regression, results on model fit, fit indices, and the parallel lines assumption 

are provided (Kalfa & Çakır, 2020). 

Table 12. Model Fitting Information 

Model -2 Log 

Likelihood 

Chi Square df Sig. 

Intercept Only 1226.72    

Final 1097.32 129.40 3 .001 

Link Function: Logit 

          The data in Table 12 undergo a logit transformation; this involves calculating the ratio 

of the likelihood of an event's manifestation to the likelihood of its non-manifestation. 

(O’Connell, 2006). The model fit findings show that the intercept value is 1226.723, and the 

final value is 1097.319. It is determined that the final value is only smaller than the intercept 

value. In this case, it can be seen that the final values provide a better fit to the model. When 

we pay attention to the chi-square and significance data, it is observed that the chi-square value 

is 129.403 and the significance value is p <.05, p =.001. Notwithstanding the foregoing, the 

ultimate value proves statistically significant in comparison to the chi-square statistic, 

indicating a discernible divergence solely between the complete model and the intercept-only 

model (Erdoğan & Bulut, 2015). 

Table 13. Goodness of Fit Findings 

 Chi-Square df Sig. 

Pearson 732.654 850 1.000 

Deviance 569.842 850 1.000 

 Pseudo R2 values   

Cox and Snell .539 Nagelkerne .539 McFadden .297  

Link Function: Logit 

           Examination of the goodness-of-fit data in Table 13 reveals a Pearson value of 732.654, 

a standard deviation of 569.842, and a p>.05. This indicates that the model's goodness-of-fit is 

deemed acceptable. Another piece of data in Table 13 is the Pseudo R2 values. The Cox and 

Snell and Nagelkerke values are .539, indicating that the model explains 53.9% of the variance. 

The McFadden value, however, is lower at .297 compared to the other two R2 statistics, 

explaining 29.7% of the variance. These values are considered to be within an acceptable range 

(Alpar, 2020). 
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Table 14. Test of Parallel Lines Findings 

Model -2 Log 

Likelihood 

Chi-Square df Sig. 

Null Hypothesis 1097.32  

1076.57 

 

3 

 

.86 

General 20.74    

 

          Examination of the findings in Table 14 reveals that the significance level is greater than 

.05 (p = .86), indicating that the parallel lines assumption has been met (Türkmen & Şen, 2022). 

The findings in Table 14 support the conclusion that "the regression coefficients are the same 

for all categories of the dependent variable," further demonstrating that the parallel lines 

assumption holds (Şerbetçi, 2013). 

Table 15. Ordinal Logistic Regression Results Regarding the Effect of Curriculum Literacy on 

Classroom Administration Competencies 

 

        The ordinal logistic regression analysis presented in Table 15 indicates that curriculum 

literacy is a strong positive predictor of classroom administration skills (Wald χ² =99.28, 

p=.001). The Wald χ² statistic indicates the strong statistical relevance of this predictor within 

the ordinal model, as O'Connell (2006) highlights for social science research. Additionally, a 

one-unit gain in curricular literacy raises the likelihood of being in a higher category of 

classroom administration competence by almost 31.19 times, according to the odds ratio (OR). 

(OR=31.19, 95% CI [15.80, 61.57]). Field (2018) argues that an exponential change in odds 

reflects a substantial effect size, indicating that increased curriculum literacy significantly 

improves advanced classroom administration competencies. 

           Discussion and Conclusion 

           The first sub-problem revealed that English teachers demonstrated high levels of 

curriculum literacy and adequate classroom administration. While similar findings of high 

levels of curriculum literacy among teachers have been observed in previous studies  (Erdamar 

& Akpınar, 2021; Hardman & A-Rahman, 2014), other studies have identified moderate 

(Kahramanoğlu, 2019) and low levels of curriculum literacy among teachers (Ariav, 1988; 

Harb & Taha Thomure, 2020; Kauffman et al., 2002; Schwarz et al., 2008). Teachers with high 

curriculum literacy can be said to be more successful in achieving curriculum goals, which may 

be related to their profound adherence to the curriculum (Cantrell & Callaway, 2008; Duran, 

2023). Some educators remain somewhat dilatory in perusing and assimilating the periodic 

modifications and iterative updates implemented within the curriculum (Sánchez & Valcárcel, 

Predictor B SE Wald 

χ2 

 p Odds 

Ratio 

Tolerance VIF 

Curriculum 

Literacy 

 

3.44 

 

.347 

 

99.28 

 

 

 

.001 

 

31.1 

 

.977 

 

1.024 
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1999), it is also conceivable that some teachers exhibit deficient curriculum literacy acquire 

curriculum information through downloaded annual plans found online instead of directly 

accessing the curriculum from the Ministry of National Education website, resulting in 

insufficient knowledge (Süer & Demirkol, 2023). Consequently, this predicament evinces that 

pedagogues frequently founder in the veridical execution of the curriculum within the 

instructional continuum (Gallagher & Tobin, 1987; Jansen & Ngema, 2024; Ogar & Opoh, 

2015), betraying a manifest in capacity to adroitly recalibrate these frameworks in response to 

emergent pedagogical vicissitudes (Dusenbury et al., 2005; Nsibande & Modiba, 2012; 

Phaeton & Stears, 2016). Vesting practitioners with substantive stewardship and orchestrating 

their immersive enmeshment throughout the curriculums’ architectural genesis would 

ostensibly serve as a potent catalyst, yielding highly salutary dividends in the augmentation of 

their curriculum literacy (Carl, 2009). 

           The second phase of the research question explored the correlation between the 

curriculum literacy of middle school English teachers and a range of demographic variables: 

gender, age, years of professional experience, level of education, and tenure at the current 

institution. Analysis revealed a statistically significant effect for gender, with a positive 

association observed among female participants; no such effect was observed for the remaining 

demographic variables. Existing literature on curriculum literacy has reported inconsistent 

findings regarding the gender variable. Some investigations have yielded null results with 

respect to gender-based differences (Aslan & Gürlen, 2019; Hill & Charalambous, 2012), 

others have found significant differences in favor of women (Hyde et al., 2008; Kale, 2024; 

Voyer & Voyer, 2014). Similarly, while some studies have found significant differences in 

curriculum literacy among teachers in terms of education level (Connelly et al., 2008; 

Gömleksı̇z & Erdem, 2024), others have reported no significant differences (Aynas, 2024; 

Bülbül, 2021). Furthermore, some studies have found significant differences in curriculum 

literacy in terms of age (Aynas, 2023; Handal & Vaage, 2005; Hill & Charalambous, 2012), 

while others have not (Erdem & Eğmı̇r, 2018; Schroeder & Curcio, 2022). Regarding 

professional seniority, some studies have reported significant differences in curriculum literacy 

(Aynas, 2024; Bülbül, 2021), while others have found no significant differences (Demir & 

Toraman, 2021; Gu, 2014). The noteworthy distinctions identified in curriculum literacy 

studies concerning gender, age, professional tenure, and educational qualifications can be 

ascribed to individual differences (Hill & Charalambous, 2012). However, it is also possible 

that teachers who pursue postgraduate education, such as master's or doctoral degrees, may 

contribute to these differences, as they prioritize professional development. The study did not 

find any studies that aligned with or resembled the outcomes of this investigation regarding the 

tenure variable within the school, which did not show significant differences. This suggests 

that this variable may not play a determining role in teachers' curriculum literacy. 

           The second research question examined potential correlations between English teachers' 

classroom administration skills and demographic factors, including gender, age, professional 

seniority, educational qualifications, and years of service at the school. The findings indicated 

a high overall level of competence in classroom administration among the participants. Similar 

studies in the field have also found high levels of classroom administration skills among 

teachers (Dicke et al., 2015; Francis & Oluwatoyin, 2019; Suico, 2021). In contrast to this 

study, other studies have found that teachers' classroom administration skills are at a good level 

(Arslan et al., 2024; Khaliq et al., 2025) and a moderate level (Kaymak & Birel, 2024; 
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Salahuddin et al., 2026). Teachers' perceptions of their classroom administration skills as high, 

good, or moderate may reflect their self-efficacy beliefs (Genç & Yurdakal, 2024). 

Concurrently, one might cogently argue that an exiguousness of applied practicums targeting 

classroom management proficiencies during collegiate teacher acculturation is largely culpable 

for engendering this phenomenon (Stevenson et al., 2020). 

The study yielded a substantial distinction in favor of female teachers in their classroom 

administration competence. Kılınç et al. (2024) research, demonstrating a statistically 

significant for female instructors in classroom administration across primary, secondary, and 

tertiary educational levels, serves to validate the present study's conclusions. Abid (2021) found 

that women use more classroom administration strategies than men. A parallel study conducted 

in Pakistan by Ahmed et al. (2018) focusing on middle school educators’ administration 

competence confirmed a statistically significant advantage for female teachers in classroom 

administration, lending further credence to the present research. Uğurlu, Usta & Köybaşı 

(2019) stated that their meta-analysis yielded statistically significant results, unequivocally 

demonstrating a marked advantage for female educators in classroom administration. However, 

some studies have found no significant differences in classroom administration skills in terms 

of gender (Hina et al., 2023; Oktan & Çağanağa, 2015; Pradipta et al., 2022; Seneviratne et al., 

2020), while others have reported findings in favor of male teachers (Arslan et al., 2024; Diwa 

et al., 2023; Saeedi, 2016). Differences in classroom administration skills by gender may be 

attributed to the classroom administration philosophy, approaches, and strategies adopted by 

teachers (Sürücü, 2024). The study yielded no evidence of a meaningful distinction in the level 

of education attained. While some studies have found that education level does not significantly 

affect classroom administration skills (Seneviratne et al., 2020; Yaşar Ekı̇cı̇, 2017), others have 

found that it does (Duan et al., 2024; Van Vu et al., 2022). 

Certain investigations have demonstrated a statistically marked advantage for educators 

possessing postgraduate qualifications (Arslan et al., 2024), While other studies have evinced 

substantial differences that pertain to teachers' undergraduate educational backgrounds (Kılınç 

et al., 2024). Stevenson et al. (2020) found that teachers identified a lack of academic 

knowledge as a deficiency in classroom administration, supporting the findings of this study. 

Such disparities might well stem from the applied nature of the pedagogy surrounding 

classroom governance, as conferred upon teachers at both the baccalaureate and postgraduate 

tiers of their education. Some studies have found no significant difference in terms of age 

(Abdullah, 2020; Bagum et al., 2024), while others have found significant differences (Al-

Abdali, 2024.; Khodabandeh & Jamali, 2019; Moltudal et al., 2019; Stough, 2006). Some 

studies have also found significant differences in specific age groups such as 25-40 (Kılınç et 

al., 2024) and 21-25 (Zembat et al., 2023). The differences in classroom administration skills 

among different age groups could be related to the opportunities for professional development 

that teachers have had (Simonsen et al., 2020; Wilkinson et al., 2020). The inquiry discerned 

no disparity in classroom administration acumen among educators when considered through 

the lens of professional tenure. While some studies have found that classroom administration 

skills improve with increasing professional seniority (Kausar et al., 2024; Tulyakul et al., 

2019), others have found that professional seniority does not create significant differences, 

aligning with this study's findings (Adıgüzel & İpek, 2016; Kaymak & Birel, 2024; Zembat et 

al., 2023). While it is expected that classroom administration skills improve with increased 

professional seniority and classroom experiences, teachers whose classroom administration 
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skills do not improve with professional seniority may experience professional burnout, 

mobbing, or other factors (Brouwers & Tomic, 2000; Friedman, 2006; Malinen & Savolainen, 

2016). The inquiry found no significant difference in teachers' competence in classroom 

administration, regardless of their length of service at the institution. No studies were found 

that examined the relationship between this variable and classroom administration. The results 

lend credence to the notion that longevity of service within the school is not a determinant of 

skill in classroom administration. 

           Findings pertaining to the third sub-problem demonstrated a moderate and favourable 

association between the curriculum literacy of English teachers and their adeptness in 

classroom administration. A parallel investigation of special education teachers revealed an 

analogous relationship, thereby substantiating the present study's conclusions (Bülbül, 2021; 

Tanaş & Tuncer, 2024; Ünal, 2022). Erdamar & Akpınar (2021) found that classroom teachers' 

classroom administration skills, in line with the curriculum, were moderate, which corresponds 

to the findings of the present investigation. Varış (1996) stated that "how teachers implement 

the curriculum in the classroom affects the approach they adopt to classroom administration," 

which supports the outcomes of this research. Educators endowed with curriculum literacy are 

more apt to demonstrate a profound comprehension of the pedagogical process, adeptly cater 

to diverse student learning levels through their chosen activities, and thereby exert a salutary 

influence on classroom administration. 

           The fourth sub-problem found that English teachers' curriculum literacy significantly 

predicted their classroom administration skills. Similar studies have found that curriculum 

literacy predicts classroom administration skills (Bülbül, 2021; Handini, 2024). As Marzano & 

Marzano (2009) stated, the key to unlocking student learning lies in the combination of 

curriculum literacy and classroom administration skills. Yildiz & Bicer (2024) stated that 

curriculum literacy has a positive impact on classroom administration. Another study also 

found that curriculum literacy and classroom administration skills are intertwined variables, 

exhibiting a parallel structure to this study (Saracaloğlu & Çetin, 2023). These results suggest 

that English teachers' curriculum literacy can help them achieve effective classroom 

administration (Overbaugh, 1995; Toran, 2019). Furthermore, these two variables exert a 

considerable influence on the realization of the curriculum's stated aims. 

           The investigation revealed a clearly high level of expertise among middle school English 

teachers, demonstrating mastery in both curriculum knowledge and classroom administration. 

Upon scrutinizing teacher competence in curriculum literacy and classroom administration 

through a demographic lens, a statistically significant distinction emerged solely by gender, 

favouring female educators. Moreover, a moderate positive correlation was obtained between 

the two key competencies. It was ascertained that proficiency in curriculum literacy amongst 

English language instructors constitutes a critical determinant of their aptitude for classroom 

administration. These outcomes demonstrate that a thorough understanding of the curriculum 

amongst educators leads to more effective implementation, enabling them to wield classroom 

administration techniques with greater dexterity, thereby furthering the achievement of the 

desired pedagogical outcomes. Researchers in the field could explore in greater depth the 

curriculum literacy and classroom administration skills of English teachers through a mixed-

methods study. Furthermore, it is recommended that the nexus between an English educator's 
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pedagogical content knowledge and their efficacy in classroom administration be examined 

through the lens of varying scholastic levels and socio-economic circumstances. 
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The ambit of this investigation is circumscribed to English instructors serving in the public 
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